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Introduction. The theory of rationality has
always attracted the attention of researchers in var-
ious fields of scientific knowledge, including those
who work in the sphere of pedagogy since rational-
ity is always associated with reasonable, expedient,
and more perfect concepts. That is why the theoret-
ical foundations of the rational approach to educa-
tion are still of significant interest. Taking into
account the changes that are taking place in modern
education, primarily due to the transition from the
knowledge-based paradigm of education to the com-
petence-based one, philosophers and educators put
forward a question of what notions should direct
modern pedagogical thought, and what ideas should
lie in the heart of modern education today.

Recent research and publications analysis shows
that the various aspects of the theory of rational-
ity draws quite extensive attention of both foreign
scholars (M.S. Bedke, R.M. Dawes, M. Hasham-
dar, R.K. Hastie, C. Huenemann, G.F. Schueler,
K.E. Stanovich, R.F. West, M. E Toplak, S. Svavars-
dottir, and others), and Ukrainian researchers
whose studies are devoted to researching the criteria
of rationality and approaches to defining its types
(O. Dolska, R. Martynov, M. Bilous, T. Pavlova,
Y. Bekh, O. Riabeka, V. Vashkevych, V. Zinkevych,
Yu. Chepurenko, S. Yagodzinsky, and others).
However, despite quite numerous scientific works,
there is a shortage of scientific studies that focus on
the target phenomenon in the context of education
whereas the issues of the interrelation of education
and types of rationality are essential both from theo-
retical positions and due to social demand, since edu-
cation does not only interpret and promote scientific
knowledge but also illustrates how well students
master scientific knowledge and practical competen-
cies.

The main objectives are to review and specify
the historical types of scientific rationality, explore
the interactions and interdependencies of scientific
rationality and education, outline some prospects
for designing the rational methodology for teaching
and learning foreign language learning in the con-
text of the modern educational paradigm aiming at
the development of foreign language communicative
competence (FLCC).

Presentation of the main material. Taking
philosophy as the phenomenon which although

"cannot change the world but can comprehend it in a
more radical manner than any other science since is
capable of aiming at the totality of facts” [24, p. 484],
we will attempt to apply some philosophic provisions
to research the rational approach to education,
particularly, to the methodology for developing
FLCC, focusing on the rational, cognitive,
normative, and productive aspects.

Philosophy interprets the concept of rationality
differently. Applied studies understand rationality
(from the Latin ratio — reason) as an appeal to
human reason as a way of obtaining knowledge
and consider it as something more improved,
and more productive. Most often, rationality is
interpreted as something that corresponds to the
laws of reason — the laws of logic, methodological
norms, and rules. What corresponds to the logical
and methodological standards is rational; anything
that violates these standards is not rational or even
irrational. Rationality is the quality of being guided
by reasons or being reasonable or, in other words,
this is the method for solving problems with logic
and well-structured thinking. Often, rationality is
understood as usefulness: that which contributes
to the achievement of the goal and is practically
worthwhile is rational, what prevents this is
irrational [22].

Until recently, science and the activity of a sci-
entist were believed a model of rationality. All other
spheres of human activity were thought rational
only if they were based on scientific knowledge and
methods. Scientific rationality was considered a
research method that enabled assessing certain sci-
entific statements. Nowadays each field of activityis
considered to have its own standards of rationality,
which do not always coincide with scientific ones, so
it is possible to talk about rationality in art, politics,
management, and so on [32]. Within this article, we
will try to extrapolate the provisions of the philoso-
phy of rationality to linguodidactic issues, particu-
larly, to developing FLCC, and start with reviewing
some philosophic postulates first.

Scientists have paid great attention to the
problem of rationality, as well as the problem of
education since classical antiquity. Rationalism
is rooted in the philosophy of the ancient Greek
thinker Socrates, who believed that before knowing
the world, people must know themselves through
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rational thinking. Plato considered the reason and
the thirst for knowledge the basis to assess all moral,
legal, aesthetic, political, and other social values.
Aristotle contributed to rationalism laying the foun-
dations of syllogistic logic, which he regarded as the
key instrument of rational explanation saying that
humans interpret particular facts by bringing them
under general principles in the course of reasoning.
Such scientists as F. Bacon, R. Descartes, G. Lei-
bniz, B. Spinoza understood rationality as some-
thing related to the mind, based on the belief that
the mind comprehends the being and that this is its
true essence, which guarantees objectivity [15, p. 4].
Unlike, rationalists who believed that the justifi-
cation of some important claims did not rely upon
experience but upon reason, I. Kant did not believe
that the application of the principles of rationality
were sufficient to arrive at substantive conclusions
but he certainly regarded some formal principles of
reason as "necessary conditions of reasoning because
they are the fundamental principles of reason”
[16, p. 116]. In the philosophy of G. W. F. Hegel,
rationalism is combined with dialectics, which acts
as the universal logic of the self-knowledge of rea-
son, or the absolute idea, and at the same time as the
fundamental theory of knowledge [21]. According
to M. Weber, rationality is a precise calculation of
adequate means to achieve a set goal. In his studies
of activity, he singled out two rational types — the
value-relevance, based on conscious beliefs, and the
objectivity-based, associated with the free choice of
goals and appropriate means to achieve them, and
within the framework of the activity approach to
society, he built a certain hierarchy of rationalities
based on various sociocultural peculiarities [18].

At the beginning of the XX century, humanity
faced (in a certain sense) the crisis of a classical
attitude to the surrounding reality, history, culture,
human thinking, and so on. This made researches
related to the problem of scientific rationality of
more significance. Actually, K. Popper, one of
the 20th century’s most influential philosophers
of science, formulated the problem of scientific
rationality. He associated this term as an attempt
to separate the sphere of scientific knowledge from
various non-scientific sources a particular study
relies on, and from the entire non-scientific sphere
in general. K. Popper holds that scientific theories
and any other claims to knowledge can and should
be rationally criticized [28]. T.S. Kuhn, a respected
American philosopher, argues that transformative
ideas do not arise from the gradual process of
experimentation and data accumulation but due to
revolutions in science or breakthrough moments
that occur outside of normal science, and disrupt
accepted thinking and offer unanticipated ideas[24].

Postmodern scholars such as E. G. Husserl,
M. Horkheimer, T. W. Adorno, M. Heidegger,

J. Habermas, M. Foucault, and others, criticized
rationality focused on pure scientific knowledge;
they appealed to the phenomenon of tradition, the
world of values, and the individual responsibility
of a scientist and thinker. This type of rationality
denounced methodological solipsism, destroys
monologism, and unilineal historicism, destroys
claims for universal constructions in science,
politics, and education, and establishes the pluralism
of cultures [31]. V. Bouzov claims that “the
contemporary philosophy of science has not been
successful in proving convincingly that rationality
of scientific knowledge might be perceived of as
one keeping up to rigid methodological rules” and
cites P. Feyerabend who thought that "such type of
rationality is a holdback in the feasible advance in
science; it imposes limitations on human freedom.
Scientific progress makes headway through
breaking up the constraint of methodological rules”
[7, p. 249]. J. Mosterin singles out theoretical
rationality and practical rationality. He considers
reasoning asapsychological faculty, whilerationality
is an optimization strategy. He reduces the formal
component of practical rationality to the decision-
making theory, while the material component is
based on human nature. According to him, practical
rationality determines theoretical, and not vice
versa[26]. M.S. Bedke argues against the conceptual
primacy of rationality and goal-seeking in favour
of the conceptual primacy of motives. He defines
rationality as procedural rationality associated
with seeking a goal, the goal being rational is a
human has the motivation to act following it. The
rational influence of motives determines rational
reflexivity [5]. C. Rovane believes that a human
is not just rational, they have complete reflexive
rationality which is the way of actions and thoughts
that clarifies the internal picture of the world in
the human mind so that it better matches the real
environment. In other words, this is a rational
way of thinking that leads to rational decision-
making [30], which should take into account the
following factors: (1) the current state of things, as
well as the psychological, social, and emotional state
of a human; (2) probable consequences of the choice;
(3) the choice is based on the benefit derived from
the consequences of each possible choice [14].

J. Habermas who through a combination of
conceptual analyses, systematic reflections, and
critical reconstructions of such predecessors as
Marx and Weber, Durkheim and Mead, Horkheimer
and Adorno, Schutz and Parsons developed a
sociological theory of action that stresses the need
to coordinate action socially via communication
[12]. M. Karwowski and B. Milerski developed a
tetragonal model of educational rationality that
distinguishes between four types of rationality:
praxeological, hermeneutic, emancipatory,
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and negational. Praxeological rationality has a
technological nature and is oriented at practical
skills. Hermeneutic rationality has an existential
and interpretative nature and aims to understand
oneself and the world. Emancipatory rationality has
a critical nature and is oriented at empowerment
and self-determination of an individual in a social
context. Negational rationality is connected to
rejecting the sense of education per se [19, p. 184].

The above principles are to a certain degree appli-
cable to developing FLCC. But, there is another
methodological postulate stating that the rational
method of developing FLCC is implemented by both
rational and irrational actions of the teacher and the
student, and what is irrational in philosophy can be
productive in learning foreign language. This is so
since a modern student is pragmatic, rational, and
irrational at the same time in their educational activ-
ities. In fact, foreign language learning is far from
being always rational. Often there is a so-called false
rationality when the student thinks they are very
rational, but in reality, they are not. A typical exam-
ple of the false rationality of learning activitiesis the
transliteration of a foreign language text with Cyril-
lic letters. However, the choice of teaching tools and
methods is more rational since the teacher selects
such pedagogical situations which help students
learn. Anyway, to formalize pedagogical reasoning,
we assume that learners and teachers act rationally.
For example, R. Shafto and N.D. Goodman under-
stand rational teaching as an opportunity for the
teacher to minimize their intervention while teach-
ing. In addition, according to the authors, learning
is rational if students use the information provided
by the teacher in the most rational way with the help
of logical conclusions and inferences [34].

Generalizing the theoretical provisions for under-
standing the impact of the philosophy of rationalism
on the sphere of education, it seems feasible to refer
to R. Farrell who wrote that "at the heart of [ration-
alism] is the contention that to be rational is to fol-
low a set of rules in an algorithmic, or procedurally
structured manner. Moreover, these rules are usually
construed as necessary, universal, and atemporal...
In his own words, “logic is to be the model that which,
(a) our thinking should conform to, and (b) provides
the structure of our knowledge” [11, p. 8].

In light of the above, we can argue that the insti-
tution of education is one of the most rational in
human culture; rationality lies in the ways of stor-
ing and transmitting socially significant knowledge.
In the context of foreign language teaching and
learning, there are certain principles that make the
learning process a rational and, that is of primary
importance, normative system, since the learning
process itself, its results, and means, tools, and
techniques used in it, are subject to certain norms.
Therefore, considering rationality from a methodo-

logical perspective, we can speak about the need not
just to search for rational methods and techniques in
teaching and learning foreign language, but also its
normative foundations.

J. Raz in his The Roots of Normativity considers
that understanding normativity is understanding
the roles and structures of normative reasons which,
when they are reasons for action, are based on val-
ues. J. Raz’s value-based account of normativity
is brought to bear on many aspects of the lives of
rational beings and their agency, and in particular,
their ability to form and maintain relationships, and
tolive their lives as social beings with a sense of their
identity [29]. However, not only values can become a
means of substantiating normativity. According to
C.M. Korsgaard, normativity is not confined to prin-
ciples and obligations (that is values). She believes
that normative claims are relevant to action rather
than to knowledge and holds that it is reflexivity
that provides a vindicable source of normativity [23].
B. Keisewetter considers the term ‘normative’ to
refer not just to any standard or requirement, but
only to those that are necessarily accompanied by
reasons for conformity. He claims that "rationality
comes with standards, but it does not by itself mean
that rationality is normative” [20, p. 4]. J. Broomes
treats normativity as "a property that a person
may possess, like rationality: I shall say that a per-
son is normative if she does whatever she ought to
do, believes whatever she ought to believe, wants
whatever she ought to want, and so on" [8, p. 294].
Extrapolating the concept of normativity to the
process of language learning, we should emphasize
that we can find this normativity in various text-
books, manuals, examination materials and tests,
programs and syllabi, and so on. This illustrates the
possibility of applying normativity to the methodol-
ogy of foreign language teaching and learning, when
individual facts and separate teaching actions in
the educational process are transformed, on the one
hand, into its normative categories, and, on the other
hand, regulate it, which is a fact of rationality.

Rationalists hold the belief that the human mind
has a key role in language learning, they recognize
the internal elements like the mind and reasons
and disclaim that language learning is just a verbal
behaviour. They deal with the theory and research
in linguistics shifting from treating language as an
insubstantial essence that is external to the human
to cognitive biolinguistics — the study of language
as a human cognitive system embedded within the
mind/brain of each individual [17].

The above considerations emphasize the mutual
dependence of the categories of rationality and cog-
nitivity, since rationality is interpreted in direct
connection with cognitive processes, which are
reflected in the student’s mental activity, conscious
forms, and methods of organizing learning activity.
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This fact indicates that it is feasible to consider the
category of cognitivity as a determinant of rational-
ity. Cognitive mechanisms provide different levels
of implementation of rational methods, since they
contribute to: (1) understanding that individuals
bring various learning experiences to the learn-
ing situation which can affect learning outcomes;
(2) determining the most effective ways to organise
and structure new information to engage the learn-
ers’ previously acquired knowledge, abilities, and
experiences; and (3) arranging practice with feed-
back so that the learner’s cognitive structure can
effectively and efficiently assimilate and/or accom-
modate new information [27].

Cognitivity and rationality in linguodidactics are
the basis for cognitive learning technologies since
all cognitive processes in any intellectual activity
are based, first of all, on the nature of thinking and
its mechanisms: the processes of understanding, the
formation of concepts, the solution of mental prob-
lems, the evolutionary development of thinking, and
its relationship with speech. This is directly linked
with the necessity to rationalize the methodology for
teaching and learning foreign language and develop-
ing FLCC from the cognitive learning perspective.
This was the reason why in 1980s the Cognitive Aca-
demic Language Learning Approach (CALLA) was
developed. According to this approach, learners are
mentally active participants in the teaching-learn-
ing interaction. The mental activity of learners is
characterized by the application of prior knowledge
to new problems, the search for meaning in incoming
information, higher level thinking, and the devel-
oping ability to regulate one's own learning. The
CALLA model suggests ways in which the teacher
can capitalize on this mental activity by asking stu-
dents to reflect on their own learning, and develop
a strategic approach to learning and problem solv-
ing [9].

N.C. Ellis, the CREED (Construction-based,
Rational, Exemplar-driven, Emergent, Dialectic)
theorist, states that "second language acquisition
is governed by general laws of human learning,
both Associative (the types of learning first ana-
lyzed within the Behaviorist Tradition) and Cogni-
tive (the wider range of learning processes studied
within Cognitive Psychology, including more con-
scious, explicit, deductive, or tutored processes)”
[10, p. 101].

Language learning involves the acquisition of
structures that reflect the linguistic form and func-
tion of linguistic phenomena. FLCC mastery results
from a dynamic system determined by the frequency
of repetition of target patterns/constructions and
their use in exercises, which is a dynamic contextu-
alized activation. Frequency, recency, and context
are the three most fundamental factors influencing
the acquisition of linguistic phenomena. Rational-

ity is manifested in the optimal ways of mastering
a foreign language. The associative foundations of
language allow language learners to be rational in
the sense that their mental models of language expe-
rience are optimal.

N.C. Ellis considers the category of rationality in
close connection with cognitivity as the ability for
cognitive activity, which updates the perception and
processing of external information [10]. Cognitive
mechanisms ensure the process of developing FL.CC,
moreover, cognitivity is the student’s feature who
is an active subject of cognition guided by goal-ori-
ented activities and focused on achieving the
required result. Thus, the students’ use of rational
or irrational learning actions is based on cognitive
processes. Their actualization in the learning pro-
cess becomes a prerequisite for the student to become
a rational person actively involved in the cognitive
process. To select rational ways of solving problems
that are possible in specific circumstances (are use-
ful) and lead to the best results, students should base
on instrumental rationality, which implements the
principles of effectiveness and consistency.

N.M. Savchuk et al., following Professor
A.V. Rubtsova, emphasize that students show pro-
ductivity in learning due to activities based the
rational methodology and claim that "productiv-
ity not only ensures the achievement of the desired
result, but also "includes generalized methods of
learning activity and general methods of studying
such a language: a reflexive assessment of its capa-
bilities and results, the correlation of real needs
with the learning task, the evaluation of their lin-
guistic speech experience, the reflection of the
learning experience and the techniques used and
the forms efficient individual style of mastering
the language” [32, p. 63]. Productivity is relevant
to the direction to achieve the result, but with the
most rational methods of activity. Productivity in
the context of the methodology of teaching native
languages broadens the possibilities of presenting
learning goals, differentiating them into internal
and external ones [32]. Therefore, speaking about
productivity as an element for developing FLCC,
on the one hand, and a teaching tool, on the other
hand, we can conclude that productivity is an inte-
gral part of the rational methodology since it ena-
bles students to achieve the desired result based on
effective methods of acquiring FLCC, gives them the
opportunity to consistently and convincingly assess
their capabilities in foreign language learning as
well as the results of educational activities, compar-
ing them with the goals and objectives of learning
framed by the educational programme and syllabus.
The efficient educational activity in the context of
foreign language learning as the student’s ability
to manage the educational and cognitive process of
language learning autonomously is a consequence of
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the rational organization of the educational process,
in which the autonomy of students plays a signifi-
cant role. This becomes the basis for differentiating
rational techniques following learning goals, objec-
tives, conditions, and so on.

Conclusions. The study of the philosophical con-
cept of rationality, the foundations of cognitive lin-
guistics, and the main provisions of the productive
approach allows us to state that they can serve as
a theoretical justification for a rational methodol-
ogy for teaching foreign languages to students of
non-linguistic, and particularly military specialties
since rationality is the main strategy for optimizing
the processes of teaching/learning/mastering for-
eign language communicative competence.

The study of the categories of rationality,
normativity, cognitivity, and productivity indicates
their interdependence, which determines the need
to take into account the provisions of cognitive
pedagogy and the concepts of productive learning
when developing a rational methodology for
language learning. At the same time, this proves
the complexity and versatility of the phenomenon of
rationality in the linguodidactics.

The above analysis makes it possible to formulate
the following theoretical justification of a rational
methodology for teaching foreign language com-
municative competence, namely: a methodology can
be considered fully rational if it involves rational
teaching aids and materials, on the one hand, and
learning capabilities on the other, in particular:
(1) organized, classroom learning with the teacher
who provides students with the materials which
give them an opportunity to learn and practice all
four language skills, and who determines exactly
what and how well students must perform in order
to master the language competency; (2) self-learn-
ing of students in accordance with their individual
educational route and the speed of progress in learn-
ing, when students take an active part in their own
learning and work toward being autonomous learn-
ers, they learn to think critically and to adapt and
transfer knowledge through a variety of means.
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Summary

Savchenko O. O. The rational approach to linguodi-
dactics. — Article.

Theissuesof studyingaforeignlanguagebystudentsin
the context of higher education do not lose their relevance
due to the insufficient effectiveness of the process of
mastering foreign language communicative competence.
This emphasizes the need to create a rational methodology
for teaching a foreign language and emphasizes the
fact that teaching methods must take into account real
conditions and factors that affect the success of learning.
Today, when many scientists recognize that each sphere of
activity hasits standards of rationality, it is interesting to
extrapolate the provisions of the philosophy of rationality
to linguodidactic problems, namely, to identify and
emphasize the signs of rationality in the methodology
of teaching foreign languages. In the article, the author
focuses on one of the reliable ways to rationalize the
process of learning a foreign language, which, she
believes, is the use of a rational methodology based on the
philosophy of rationality, the main concepts of which are
rationality, cognitivity, normativity, and productivity,
which, being extrapolated to linguodidactics, are
transformed into rational methods of teaching foreign
language communicative competence in the conditions
of classroom study under with the teacher and rational
methods of autonomous study. As a methodological basis
for a rational methodology for teaching foreign language
communicative competence, the author considers the key
aspects of the philosophy of rationality, formulates the
basic principles of a rational methodology, determines
linguodidactic means of its implementation, and identifies
indicators of rational methodology. Emphasizing that
the goal of a rational methodology is to use rational
educational means and actions in the process of mastering
foreign language communicative competence, the author
notes that a general characteristic of rationality in the
process of learning a foreign language is a focus on
patterns of successful cognitive and speech activity which
is considered rational if it contributes to the achievement

of a goal.
Key words: rational approach, linguodidactics,
rationality, cognitivity, normativity, productivity,

foreign language communicative competence.

Anoranig

Casuenko O. 0. PanioHanpHUil mAXix A0 JiHrBOIH-
maktuku. — CraTTs.

IIpobieMu BUBUEHHS iHO3eMHOI MOBM CTYAEHTAMH B
KOHTEKCTi BUINOI IIKOJY HE BTPAUaIOTh CBOEI aKTyasb-
HOCTi uepe3 HeJOCTATHIO Pe3yJIbTATUBHICTH IPOIECY OBO-
JIONIHHA iHITIOMOBHOK KOMYHIKAQTUBHOK KOMIIETEHIIIEO.
ITe marosomrye Ha HEOOXiTHOCTI CTBOPEHHSA DAI[iOHAJE-
HOI MeTOJMKY HaBUAHHS iHO3eMHOI MOBH Ta IIiJKPecJoe
TOi (aKT, IO METOAWKA BUKJAZAHHA MAe BPAXOBYBATHU
peasibHI yMOBU Ta (haKTOPHU, III0 BILTMBAIOTH HA YCIINITHICTD
napuaHud. CbOrofHi, KoJau 0araTo BUeHNX BH3HAIOTh, IO
KOKHA cdepa IiATbHOCTI Mae CBOI CTAaHAAPTU paIlioHab-
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HOCTi, BBAKa€eThCA I[iKABUM CIIPOOYBAJIY eKCTPATIOII0BATI
moJIO:KeHHS (inocodii pamioHanmbHOCTI Ha JiHMBOAUIAK-
TUYHi Ipo0JeMu, a caMe BUIBUTH Ta aKIEHTYBATH 03HAKU
palioHaJIbHOCTI B METOAWIII HAaBYAHHSA iHO3€MHHUX MOB.
¥ craTTi aBTOp aKIEHTYE yBATy Ha OTHOMY 3 HaJilfHUX CII0-
co0iB pamioHaisaiii mporecy BUBUeHHS iHO3€MHOI MOBH,
SAKUM BBa)Ka€ 3aCTOCYBAHHS PalliOHAJBbHOI METOIUKH, III0
I'PYHTYeThCA Ha (imocodii paifioHaIbHOCTI, OCHOBHUMU
KOHIIEIITAMK SKOI € palliOHaJbHICTh, KOTHiTUBHICTB,
HOPMATUBHICTb, IPOAYKTUBHICTD, AKi, OYAyUM €KCTpamo-
JbOBAHUMH HA JiHTBOAUNAKTHUKY, TPAHCHOPMYIOTHCI B
palioHaNbHi IpuitoMy HaBYaHHA iHITOMOBHOI KOMYHIiKa-
TUBHOI KOMIIETEHI[iI B YMOBaX OPraHi30BaHOTO HaBYAHHA
B ayUTOPHUX 3aHATTAX IIiJ] KEPiBHUIITBOM BUKJaZaua Ta
palioHa/JbHI IpUTOMU caMOHaBUYaHHS. B gKocTi mMeTomo-
JIOTiYHOI 0OCHOBYM paIlioHATHHOI METOAVKY HABUAHHS 1HIIIO-

MOBHOI KOMYHIKAQTHBHOI KOMIIETEHIIii PO3IJIAHYTO BY3-
JI0Bi acmekTH (imocodii parionasbHOCTi, cHOPMYILOBAHO
OCHOBHI 3acaju palioHAJIbHOI METOJUKY, BUBHAUEHO JIIHT-
BOAMJAKTHYHI 3aco0u ii peasrisariii, BUABIEHO iHIUKATODPHU
pamionampHOCTi. IliZKpeciioroun, 10 MeTa parioHaJbHOI
METOAUKY IOJIATAE B TOMY, 11100 CTYAE€HTHU B IIPOIECi 0BO-
JIONiHHA iHITOMOBHOI0 KOMYHIKATHBHOI KOMIIETEHIIIi€IO,
KODPHUCTYBaJIUCA PAIliOHAJBHUMY HABUAJBLHUMU JisMU Ta
3acob0aMu, aBTOpPKA Bigmiuae, IO 3arajbHOI XapakTe-
PHCTUKOIO PAIliOHAJBHOCTI B IIPOIleci BUBUEHHSA iHO3eMHOI
MOBH € Opi€HTaIlid Ha 3pasKM YCIIITHOI Mi3HABAJbHOI Ta
MOBJIEHHEBOI [iANTBHOCTI, OCKIJIBKY /i BBAKAETHCA PaIli-
OHAJIbHOI0, AKITIO BOHA CIIPUAE JOCATHEHHIO METH.
Katouosi caosa: paiioHanbHIN migxin, JiHrBOZMAaK-
THKAa, pPal[ioHAJbHICTh, KOTHITHBHICTh, HOPMATHBHICTb,
MPOAYKTUBHICTh, KOMYHIKATHBHA KOMIIETEHTHICTD.



